Understanding Yourself So You Can Better
Understand Others

Join Us for a Reflective
Experience

Thursday, May 18,
2023
2:00- 3:30

Why...Why have | chosen my profession?
Why do | do what | do?
Why do | only see what | see?
Why do | feel what | feel?
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We Know:

- All behavior has meaning

- What happens early in life lasts a lifetime

- Critical and rapid brain development occurs by age 5

Therefore, We Believe:
- We can impact a generation of children in 5 years

- If we want to change society, we must change the way
young children are taught

L LUMElInstitute.org
i LUME INSTITUTE ALL CHILDREN ARE PREPARED FOR LIFE Ei LUMEInstitute

W @LUMEInstitute



Helping Social Service Professionals
with Goodness of Fit
What is you PURPOSE?
What is you WHY?

Take time to PAUSE, REVISIT, REFLECT and
REFUEL

RELECTIVE QUESTION
What do children, families and teachers
need going forward? Y
How do I know if I have what is necessary -cf o
to provide what children, familiesand | J&.

-

teachers need going forward? B
L LUMEInstitu.te.org
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Take 2 minutes and begin to reflect W @LUMEInstitute




Michael Jr — Know your WHY?
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It takes courage to
examine Jour |ife and to

decide that there are
{hir\gs you would like to

char\ge, and it takes
even more courage to do

some{hir\g about it. )

- Sve Hadgield
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WHY do I do what I do?
Why do I only see what I see?
Why do I feel what I feel?

Understanding your WHY, truly inspires the
WHAT and HOW.

“Teaching” today must have deep roots in
REFLECTIVE ENGAGEMENTS within
ourselves, our children/students and families. It is
tightly knitted braiding of ECE and mental health
to advance Mental wellness



Know Thyself

To teach, we must know ourselves.
Walking into the classroom each day is
an enormous act of courage. To face
the turbulent emotions, hormones, and
disparate wants of dozens of children
at once. To guide and nurture each one
of these blossoming individuals while
not losing oneself. How can we see the
heart of a child, guide them to find
their path, face a conflict with
compassion, or engage with children
who are different from us if we don’t
know ourselves?




The Johari Window

KNOWN
TO
OTHERS

NOT
KNOWN
TO
OTHERS

KNOWN TO SELF

PUBLIC SELF

NOT KNOWN TO SELF

These are things that others know about
you and you know about yourself.

Aspects of the public self may include:
outward behaviors, knowledge, skills,
attitudes, and shared opinions.

BLIND SPOTS

These are things that others see in you,
but you cannot see in yourself,

Becoming aware of our blind spots can
have a powerful effect on the way we
relate with others.

HIDDEN SELF

These are things that only you know
about yourself. Aspects of the hidden
self may include: family secrets,
hidden motivations and feelings, and
undisclosed hopes and dreams.

UNCONSCIOUS SELF

These are things that are hidden from
both yourself and others. Aspects of the
unconscious self include: undiscovered
talents, repressed feelings/ memories,
conditioned behavior, and attitudes
from childhood.

KNOWN TO SELF

NOT KNOWN TO SELF

Luft, J.; Ingham. H. (1955). “The Johari window. a graphic model of interpersonal awareness.” Proceedings of the western training laboratory in group development. Los Angeles: University of California, Los Angeles.
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TO
OTHERS
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TO
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UNDERSTANDING SELF:

ACES and Resiliency




Good Will Hunting Video
All behavior has meaning...




5 Pillars of Resilence:

1.

2.
3.

4.

5.

Self Awareness - is having a clear perception of your personality,
INncluding strengths, weaknesses, thoughts, beliefs, motivation,
and emotions.

Mindfulness - is a state of active, open attention on the present
Self Care - is unigue for each person and can be understood In
many different ways.

Positive Relationships - are the people who support and care for us
— and we care for them.

Purpose - is a recognition that we belong to and serve something

bigger than ourselves.



Brief increases in heart rate,
mild elevations in stress hormone levels.

Serious, temporary stress responses,
buffered by supportive relationships.

Prolonged activation of stress
response systems in the absence
of protective relationships.



Emotional Milestones

Locomotion Autonomy “Why" Questions Peer Group
Psychological “No" and “Mine” Cause and Effect Cooperative Play and
Home Base Relationship Dramatic Play

Toileting
Transitional Objects Symbolic Play, Identity Issues

Body Integrity Issues Sequences, and and Gender
Language Bridge Elaborate Play

Parallel Play Power vs.
Early Level Same and Different Powerlessness
Symbolic Play Integration of Positive

and Negative Affects Mastery Body Integrity
Separation Issues

Object Constancy Monster Dreams Birth, Death, and Injury
Ambivalence

Fantasy vs. Reality

. J N\ J \_ J \ J

Koplow, L. (2002). Creating schools that heal: Real-life solutions. Teachers College Press: New York, NY.
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Attachment
Styles

SECURE RESISTANT
‘l am secure and safe. ‘I need you, but I don't
| am loved. | am free trust you. | take no
to explore and relate.” comfort from you.'

LOW ANXIETY HIGH ANXIETY

AVOIDANT DISORGANIZED
‘I don't need you. | ‘Sometimes you are
don't want closeness” kind. Sometimes you

hurt. | don't know what
to do.”

HIGH AVOIDANCE

Bowlby, J. (1988). A secure base: Parent-child attachment and healthy human development. New York: Basic Books.
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My Temperament...their Temperament

FLEXIBLE

Easy-going
Regular rhythm
Adaptable
Positive

Low intensity

Low sensitivity

3 MAIN TYPES OF TEMPERAMENT

FEARFUL

Cautious
Slow to join
activities

Need adult
support until
they are ready

Research before
acting

FEISTY

Active
Intense
Distractible
Sensitive

Irregular

Moody



When little people
are overwhelmed
by big emotions,
it's our job to share
our caim, not join

their chaos.

L. R. Knost




| and Thou

I-IT INTERACTIONS I-THOU INTERACTIONS

- Adhering to daily schedules - Taking time to get to know each

. . unique individual
- Meetings and minutes

- Authentic connection
- Payroll

- Valuing the other as important as

- Budget the self

- Child Tracking Sheets Finding the third story

- Data collection

Buber, M. (1958). / and Thou. New York: Scribner.
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Celebrate Children”
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I've come to a frightening
conclusion that I am the
decisive element in the
classroom. It’s my personal
approach that creates the climate.
It's my daily mood that makes the
weather As a teacher,

1 possess a Tremendous power 1o
make a child’s life
miserable or joyous. I can be a tool
of torture or an instrument of
inspiration. I can humiliate or heal.
In all situations, it is my
response That decides
whether a crisis will be escalated
or de-escalated and a child
humanized or dehumanized.
-Haim G. Ginoft




I Pledge to...

Protect children from my anxiety and their own
Tell them the truth, however difficult it may be

Acknowledge their curiosit}f; ?]:Ven ifI am not able to
shi

nouri
Never compare them to their peers
Never try to fulfill my dreams through them
I prioritize their happiness over achievements

I trust every child’s capacity and so,

I pledge to follow their lead!
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